Abstract
Introduction

21
Although there is plenty of evidence that gender has been increasingly 'mainstreamed' into 22 migration research (see Lutz 2010; Mahler and Pessar 2006) , this is not the case with 23 international student migration/mobility (ISM). This lacuna is confirmed by a recent 24 bibliographic survey of ISM (Riaño and Piguet 2016) which cites only two 'gender' references (Geddie 2013; Holloway et al. 2012) , to which we add two more (Martin 2014; 26 Salisbury et al. 2010) . In this paper, we contribute to remedying this deficit, based on a 27 mixed-method study of the motivations and experiences of Indian students studying in 28 'Western' universities. Our paper also speaks to the theme of this special issue -international 29 academic mobility and inequalities -by focusing on the gendered differences in Indian 30 student mobility abroad. Note that, in contradistinction to Bilecen and Van Mol (2017) , we 31 prefer the term 'differences' to 'inequalities', in view of the value-judgements implicit in the 32 latter. Whilst the embedded patrifocality of Indian families does imply gendered inequalities 33 in the treatment of, and opportunities for, student-age sons and daughters, in other respects 34 the gendered experiences of study-abroad and return are more subtle, and hence require a 35 more nuanced interpretation. Through these three questions, this paper takes a unique approach by presenting take care (or have their wives take care) of their ageing parents (Chopra 2005) . Girls, by 75 contrast, are prepared for motherhood and household management, and are spatially confined 76 within the private sphere of the parental household.
77
This generalised picture is subject to ongoing changes. First, several authors (eg. 
Theoretical underpinnings
88
These remarks about Indian family structures and gendered decisions about student 89 (im)mobility fit into the wider analytical frame of the gendered geographies of power 90 advanced by Mahler and Pessar (2001) , which is the main theoretical setting for this paper.
91
The gendered geographies of power (GGP) framework built on earlier important work in the and rejected' (Valentine 2007: 14) . The appeal of GGP to the present study is that it allows 129 the exploration of gendered power relations and 'performances' of gender in and across 130 multiple scales and sites. Thus far, however, the GGP framework has been little used in 131 empirical studies of migration (but see McIlwaine 2010) , and not at all in studies of 132 international student migration.
133
Our focus on performances of gender, identity, friendship and family takes 134 inspiration from Judith Butler's two landmark books -Gender Troubles (1990) and Bodies
135
that Matter (1993) . According to Butler (1990: 140) , gender 'is not a fact' but 'an act, a 136 performance'. Put differently, 'there is no gender identity behind the expressions of gender;
137
[it] is performatively constituted by the very "expressions" that are said to be its results'
138
(1990: 25). However, the 'performative act' of gender is not merely about repetition or 139 routine; it reflects deeper cultural structures and ontologies, including 'the regulatory 140 practices of gender coherence' that pertain to a particular culture or social formation (1990: 141 24). Its situationality unveils fragments of a partially hidden habitus, and also reflects the 142 constitutive conventions and historical meta-narratives of culture, ethnicity and class which 143 appear as externally fixed.
144
Closely linked to this emphasis on the performativity of gender are two further 145 crucial notions which inform our epistemological approach in this paper. As an embodied 146 performance, gender is considered by Butler (1990: 139) 'a corporeal style' (her emphasis), 147 but as Indian student bodies traverse different spaces and cultures they encounter different meanings and behavioural practices of masculinities and femininities. The bodies which 149 match the gendered and racialised standard of the place in question become the subjects and 150 those which do not, mutually constitute the abject of that space (Ahmed 2000: 3) . As we shall 151 see, the gendered and embodied experiences of Indian students abroad can lead to 'strange 152 encounters' in which bodies are seen, and felt, as either 'in' or 'out of' place -although these 153 positionalities are always fluid and subject to negotiation. Butler (1993: 3) refers to this in 154 terms of matrices of intelligibility: the creation of an exclusionary matrix within which the 155 'subjects' are accepted and understood, but which 'requires the simultaneous production of a 156 domain of abject beings… who form the constitutive outside to the domain of the subject'.
Methods
159
Our mixed-methods approach involved three main technique operationalised more-or-less 160 simultaneously over the period August 2010 to November 2011: 1) an online survey with
161
Indian students, 2) in-depth interviews, both with students and parents, and 3) participant 162 observation. The quantitative data serves to describe the general background characteristics 163 of the study-population as well as their decision to go abroad, whereas the qualitative data is 164 used to delve deeper into the findings.
165
The online survey was closely patterned on one used for a study of UK study-abroad 166 students (see Findlay and King 2010: 57-64 In order to qualify for the survey, respondents had to self-identify as 'Indian' and to 172 be either currently studying at a university or other higher education institute abroad, or have recently completed (within the past five years) foreign study (and resident either abroad or 174 back in India). Respondents answered from many countries, but mainly from the UK, USA
175
and Canada, as well as 'returnees' in India (29% of the total). Australia, where it is known 176 that there are many Indian students (Baas 2012) , was under-represented, due to the networks 177 of contacts utilised for distributing the survey. We cannot claim that the survey results are 178 statistically representative; hence they should be interpreted with care.
179
The questionnaire collected data on students' prior educational and residential 180 history, family information, mobility decisions, evaluation of their experience abroad, as well 181 as basic demographic data. STATA was used for the quantitive analysis. In this paper, we 182 will mainly focus on family background and the decision to study abroad.
183
Both the interviews with international students and the participant observation were 184 carried out by the first-named author, with fieldwork based in two cities, Toronto and New
185
Delhi. This multi-sited strategy was necessary in order to capture the gendered experiences of 186 students and graduates in both the country of destination and that of origin/return.
187
In-depth interviews were conducted with 22 students (10 men, 12 women) in two 
222
From the online survey, we observe a slight male majority (55%). The mean age at the time 225 of the survey was 27, equal for men and women. The most common level of study was 226 master's (45% overall), followed by bachelor's (19%) and PhD (16%). Some small 227 differences can be noted: males were more likely than females to be master's students, 48% 228 vs 41%; and females were more likely to be doing a PhD, 19% vs 13%. Contrasts are more 229 evident in the subject-field of the programme: 56% of males were studying STEM subjects 230 (31% females), whereas 50% of females were studying social sciences, media and humanities 231 programmes (23% males). Table 1 presents these results. These proportions are not 232 unexpected; they reflect third-level gendered patterns of study in Indian higher education as 233 well as globally.
234
When we turn to parental background, an interesting difference arises (see Table 2 ).
235
Significantly more female study-abroad students had highly educated parents than males, (Table 3) . This finding resonates with research in 245 other contexts, for instance Hong Kong students in Canada (Waters 2006) and UK Erasmus 246 students doing a year abroad in Europe (Findlay et al. 2006 ). Looked at from a different 247 angle, the data suggest that men are less likely to be put in a 'social-location' position of disadvantage for study abroad by virtue of their parents' lack of higher education. Having 249 said that, it is clear that the majority of respondents come from broadly middle-and upper-250 class backgrounds.
251
Next, we analyse the responses to five statements for choosing to study abroad, 2 252 which respondents could rate on a four-point Likert scale, ranging from 'not important' to
253
'very important' (see Table 4 ). The striking thing about the patterns of response to these five 254 statements is the lack of gender contrasts; indeed, the figures are almost identical.
255
More interesting than the gender contrasts, therefore, are the graduations of 256 importance attached to the five factors. The first three are pre-eminent, the last two much less 257 so. The desire to attend a so-called 'world-class' university and the idea of study abroad as a 258 step towards an 'international career' are, we would argue, closely linked. The third factor, 259 study-abroad as a 'unique adventure', is seen as 'very important' by 44%, but this rises to 260 84% when 'somewhat important' is added, suggesting that this is seen more as an ancillary 261 rather than a primary factor for choosing to study abroad. 
262
Returning to the gender aspect, there are a few slight differences worthy of 263 comment. Both the 'unique adventure' and the 'migration from India' statements are scored 264 more highly by male respondents, but the contrasts are not great, and partly reflect the fact 265 that females do not score any factor more highly than males.
267
Negotiating decisions across gender and generation
268
Data from the survey revealed few differences between male and female students in their to get permission to go, and thereby help to explain the gender-muted survey result. The main axis of gender differentiation around which these discussions turn is the contrast between 274 family expectations of sons versus daughters.
275
Our earlier description of the typical Indian patrifocal family system revealed how 276 gendered geographies of power and control are imbricated in Indian middle-class family life; 277 a son or daughter moving away from home is seen by parents as a loss of the power of 278 control. We found that some parents, usually the most highly educated, accept this with an air 279 of inevitability; for others, there remains a general resistance to the idea of studying away 280 from home.
281
Case-studies from our interviews illustrate the above points. The first case-study is Indian labour market where, especially in scientific subjects and engineering, there are 317 multiple barriers to hiring women (Gupta and Sharma 2002) .
318
In the early part of his interview, Kailash, who was a leading spokesperson for his 319 residential community on the outskirts of Delhi and a professional social worker, talked of his 320 initial displeasure at his daughter's determination to do research abroad. But then his friends 321 and local community members made him realise that he was doing his daughter a disservice.
My friend said, 'Kailash, if you don't let your daughter go, then I say to you, give 325 me your daughter, I will make sure she goes to study abroad'. In this quote we see the father expressing not only his keen awareness of the gender-339 discrimination inherent in the Indian scientific labour market, but also his concern that she 340 might marry a 'conservative' husband who would deny her the chance to work. Since 
Gendered spaces of socialisation abroad
346
Study abroad is an academic and social arena in which Indian international students talk 347 about their gender-differentiated outcomes in their everyday lives in Toronto. We pay particular attention here to the gender performances of Indian students and their evolving 349 gender identities. We mobilise Butler's (1990: 17; 1993 
361
Prior to coming to Canada to study for a degree in economics, Prita had completed 362 one year of university in Bangalore, where she had become interested in theatre work. It was 363 logical, therefore, that upon her arrival in Toronto, she joined the campus theatre group, 364 seeking out a familiar space in an unfamiliar environment. However, as the following extract 365 shows, whilst she enjoyed the 'theatre' part of the experience, she was very uneasy about 366 other aspects, particularly the 'expected' performance of female students: 
385
Resisting the pressure to follow a specific heterosexually active female performance,
386
Prita chose to leave the theatre club and in her second year joined a more 'familiar' group, the 387 Indian students' association. Here, she found a more congenial 'matrix of intelligibity' where 388 she could feel 'in place' rather than 'out of place'. Prita was interviewed several times during the course of the Toronto fieldwork, and 397 observations and discussions with her over this extended period confirmed that her choice not to become sexually active was felt by her not to make sense to the theatre crowd. By contrast, 399 this choice was intelligible to her Indian friends, including the men she spent time with, who 400 perfectly understood her behavioural boundaries. Prita's case can be considered as a counter-401 hegemonic narrative to the sexual liberation of student-migrants when they move to a 402 'Western' country with liberal views on sexuality (Ahmadi 2003 Unlike the original decision of Indian students to move abroad for their higher 437 education, where gender differences were minimal (Table 4) For most women interviewed, however, return was experienced or imagined as part of 445 a migration trajectory still to be continued. Most were under some sort of pressure to return -446 due to the completion of their studies and visa expiry, or the desire/obligation to be close to their parents, or because of job prospects -but in general they lamented their need to return,
448
and looked forward to ways that would lead them to jobs and lives outside of India.
449
Three main contexts structure the return process: the labour market, age and the 450 timing of marriage, and care duties towards parents. As well as referencing these issues, 451 participants' accounts also illustrated the theoretical framings of our analysis. We pick up 452 once again Butler's (1993) 'matrix of intelligibility' to illustrate the extent to which the to arrange long-distance support for her mother, but be consumed by guilt; or return to India, put her studies on hold and jeopardise her long-term career prospects. Arpita's case reveals 498 how the migration of one or more people changes the ways of 'doing family' when family 499 relations and duties are stretched between far-distant places, posing difficult challenges for 500 the administration of intergenerational care (Raghuram 2012) .
501
A second reason to stay abroad is unwillingness to give up a sense of freedom. Many 502 women interviewees enunciated phrases such as 'What I love about Toronto is that nobody 503 cares; people don't make critical comments about you'. Return to India involved being 504 subjected to the disciplinary gaze both of parents and the wider society. Hence, a new round 505 of intergenerational negotiation had to take place for daughters, as the following case 506 illustrates. Neha had completed a one-year master's degree in London and stayed on to do an 507 internship in a marketing firm, during which time she applied for jobs in multinational firms.
508
She was offered a job in Delhi, her home city, and so decided to return to live with her 509 parents. Upon her return, she found that her parents' expectations did not match her own. She 510 felt that she had grown and matured during her time abroad, but her parents' attitude towards 511 her remained the same.
513
Initially it was difficult… When I came back here, the basic set-up was sort of stuck 514 on how it was when I left one and half years back. I had changed, but nothing else had 515 changed. I still had to inform them where I was going. In the wider social space of Delhi, gendered differences in degrees of freedom to 537 move around the city away from parental and other surveillance were clearly apparent. Many 538 respondents, especially daughters from well-off families, lived in gated communities and had 539 no access to the wider city or walking around without the help of the family's driver. For 540 men, freedom to roam the city was more easily accessed, usually through possession of a 541 small motor-bike which enabled them to go out and meet friends in cafes and eating-places.
542
Alcohol often featured in these contrastive accounts of student life abroad and family- 
Conclusion
564
This paper has analysed international student migration as a gendered process. Using a 565 mixed-method and multi-sited research design comprising an online survey of Indian study-566 abroad students and in-depth interviews with Indian students in Toronto and with parents and 567 returned students in New Delhi, we have provided answers to three main research questions.
568
First, in terms of the characteristics and motivations of the students responding to the 569 survey, we found few gender-differences in their reasons for studying abroad, but a clear 570 difference in socio-economic background. Male students came from a wider socio-economic 571 spectrum -significantly fewer had university-educated parents than the female respondents.
The in-depth interviews nuanced these differences and shed light on the often difficult intra-573 family discussions that take place prior to study abroad. Particularly for postgraduate study, 574 winning a grant or scholarship gives the students increased leverage in these negotiations 575 with parents, changing their 'social location' within the family.
576
Evidence to illuminate the second research question -about gendered experiences 577 whilst studying abroad -came from in-depth interviews supplemented by participant 'performing gender' (Butler 1990) , 'matrix of intelligibility' (Butler 1993 ) and 'strange' or 585 'out-of-place' bodies (Ahmed 2000) .
586
Our third research question was about students' return to India as a gendered process.
587
Most men considered return home as permanent, whereas most women were hesitant about 588 going back, and those who had returned were unsettled and thinking of further moves abroad.
589
This contrast was explained by reference to two structural forces, the Indian labour market 590 and parental care obligations, both explicable within a 'gendered geographies of power' 591 framework. The Indian labour market still poses obstacles to graduate women aiming at a 592 professional career, especially in traditional 'male' preserves such as science, engineering, 593 business and academia. Secondly, the Indian patrifocal family regime requires the son (and 594 his wife) to care for his parents in their old age. Hence in interviews with parents, those with 595 sons abroad expressed a stronger sense of loss and of longing for their return to follow the prescribed path. This does not mean that female students feel 'detached' from their parents, 597 and in families with no sons, care duties would fall to the daughter.
598
Further intersections between gender and mobility emerged when we examined post-599 return lives in New Delhi, where the spatial organisation of this sprawling yet segmented city 600 creates a mosaic of gendered spaces of (im)mobility for men and women subjected to the 601 variable surveillance exercised by the parental household. Other things being equal, those 602 subject to the strictest control were returned females who were financially dependent on their 603 parents and who were looking for a job and/or waiting to get married. Returnee men had 604 greater access to mobility throughout those areas of the city where they wanted to circulate.
605
Gender therefore becomes a significant marker of inequality as regards mobility post-return 606 (Cresswell and Uteng 2008) .
607
Lastly, the diversity in the students' experiences across the three time-space locations 608 reveals the importance of temporal dimensions over the life-course. For instance, the 609 experiences of Prita (in Canada) and Pooja (returned to India) reveal two different gender 610 performances which in turn reflect their respective ages, levels of education, and accumulated 611 experiences before, during and (for Pooja) after studying abroad. Location can be important 612 at multiple levels: not only the difference between, say, Toronto (Prita) and London (Pooja), 613 but also in terms of living space -a campus-based student dormitory versus a shared flat out 614 in the city.
615
We conclude with two recommendations for further research. The first is predictable: 616 a plea for more gendered analyses of student mobility/migration. Especially where students 617 move between countries with different regimes of gender power relations, the encounters that 618 take place are likely to be, to a greater or lesser extent, 'strange' rather than 'familiar' 619 (Ahmed 2000) . Second, we advance the potential of the GGP model for further analyses of 620 shifting gendered subjectivities in migration studies. It appeals to us as an attractive general framework and one to which researchers can add other concepts for more specific and in-622 depth analysis. Source: Authors' survey. Mann-Whitney two-sample tests were run for each of the five factors, both for 'very important' and for 'very and somewhat important', and none were significant.
